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About this practice brief 
 

Purpose: To provide a guide to support providers of school leadership professional development (PD) 
services with research-based information on how to develop and implement blended and remote PD. 

Audience: Providers of PD services for school leaders in Africa. 

When to Use: When a PD provider is initiating a new PD offering(s) for school leaders or reviewing an 
existing one(s). 

Main messages 

 Professional development (PD) for school leaders is a crucial ingredient for the creation and 
empowerment of better performing school leaders, who in turn create an improved culture of 
teaching and learning in schools. 

 The practice brief provides research-based guidance for designing and implementing blended 
and remote professional development (PD) programmes for school leaders in Africa. 

 The ADDIE instructional design framework is recommended for its iterative approach, enabling 
the refinement and scaling of successful PD programmes. 

 Case studies from Ghana, Kenya, and Rwanda demonstrate the effective application of the 
ADDIE framework in developing and delivering blended PD programmes. 

 Collaboration between governments and PD providers is essential for achieving transformative 
outcomes. 

 Addressing gender, equity, inclusion, cost-effectiveness, scalability, and sustainability is crucial in 
the design, development and delivery of school leadership PD. 
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Introduction and background 
Professional development (PD) for school leaders is a crucial ingredient for the creation and 

empowerment of better performing school leaders, who in turn create an improved culture of 

teaching and learning in schools (Bush et al., 2022; Gurmu, 2020; Paterson, 2002). Although there is 

no debate on the importance of providing professional development services and support to school 

leaders, many governments and PD providers often struggle with identifying, developing, and 

implementing the most effective and sustainable PD modalities and trajectories (Morrison, 2010; 

Paterson, 2002). Yet, there have been some recent developments in the field that show that remote 

and blended PD modalities combining practice and theory does help to reach a bigger number of 

school leaders. Blended/remote modalities also lead to sustainable changes in school leaders’ 

knowledge, skills, attitudes, leading to changes in leadership practices, which results in improved 

learning outcomes for teachers and learners (Peterson, 2002; Uworwabayeho et al., 2020). Hence, 

this practice brief is designed to provide a short and concise guide to support PD providers to 

develop and deliver effective school leadership blended PDs through the tried and tested ADDIE 

(Analyse, Design, Develop, Implement and Evaluate) framework (Molenda, 2003), considering all the 

critical factors for success.  

The need for this practice brief is built on the insights from research, workshops, and reports that 

were conducted on school leadership in Africa (Kabanda -Dusabe, 2022; Bush et al., 2022 & Kirezi & 

Peeraer, 2023). These articles and reports highlight the importance of school leadership 

development for school leaders, particularly through blended and remote modalities. 

What is a blended and/or remote PD?  
A blended PD trajectory combines in person and remote modalities. Remote can mean online or 

offline (e.g. SMS based learning, phone calls, paper worksheets). Blended learning is often described 

as the best of the two worlds – maximising the advantages of in-person and remote modalities. It 

allows the learners to gain knowledge remotely and practice the skills and competencies learnt in-

person or vice versa (Anderson, 2021; McKenna et al., 2020). It also enables low-cost professional 

development at scale (Cilliers et al., 2021). While the advantages for blended learning are well 

known, PD providers for school leaders must also guard against potential pitfalls such as increasing 
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digital inequities based on gender, age, and geography. Other pitfalls that must be managed and 

avoided are reduced motivation, engagement, and effectiveness due to technophobia, and poor 

facilitation skills of the facilitators (Cilliers et al., 2021). 

 

To get the best out of blended and remote PDs for school leaders, a systematic, co-creative and 

inclusive instructional design process (Uworwabayeho et al., 2020; VVOB - education for 

development, 2023) will be required. Although there are various other instructional design models 

(Gupta, 2023), the ADDIE model is recommended for reasons that will be discussed in the section 

below.  

What is the ADDIE Instructional design model? 
The ADDIE model is a systematic approach to instructional development and is synonymous with 

instructional systems development (ISD) (Molenda, 2003). The model seems not to have a single 

author, but rather it evolved informally through oral tradition. What the majority of authors agree on 

is that ADDIE refers to the major processes that comprise the generic ISD process: Analysis, Design, 

Development, Implementation and Evaluation (Molenda 2003; Basu, 2018; Williams, 2014 & Gupta, 

2023). There is also a widely shared understanding that although these processes are presented in a 

sequential and linear way in many publications, in practice they are iterative as depicted in the Figure 

1 below: 

Figure 1: Generic ADDIE process. 
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Why the ADDIE model? 
While the ADDIE model has been criticised by many for not incorporating learner input, lack of 

collaborative design, and limited manageability (Vejvodová, 2009; Allen, 2012 & Sites, 2012), the 

model is authentic, learner centric, and transformative (Basu, 2018). In fact, the ADDIE set of criteria 

does have an inherent flexibility that may be applied to create a successful, efficient, and 

manageable process if used in a creative manner (Riecker 2012). The model is simple, effective, and 

easy to use (Molenda, 2003).  Hence, the ADDIE model is recommended an appropriate model for 

developing and implementing blended PDs for school leaders in Africa. 

The model relies on each stage being done in the ADDIE order but with a focus on reflection and 

iteration (Riecker, 2012. Basu, 2018). It gives PD service providers a streamlined and focused 

approach that provides feedback for continuous improvement. Furthermore, the work by Almomen 

et al. (2016) shows that the ADDIE model provides an established and useful structure for creating 

effective professional development programmes and ensures that appropriate learning needs of 

participants in PD programmes (e.g. in health and education) are met effectively. In their conclusion, 

Almomen et al (2016) noted that the evaluation phase of the ADDIE process provided feedback that 
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could lead to improvement in the PD programme’s future iterations. Thus, this model is 

recommended because it has an in-built capacity to generate practical lessons to self-correct and 

create opportunities to amplify or scale positive transformative change. The following section delves 

deeper into the phases of the ADDIE model in a way that it can be applied in the development and 

delivery of blended school leadership professional development in Africa. 

Phases of the ADDIE model 
A guide on how to blend in-person and remote learning for the professional development of 

educators that was developed by VVOB - education for development and its partners - Aga Khan 

Foundation, BRAC IED, Plan International, Pratham, Right to Play, STiR Education, and VSO, identifies 

four phases of the ADDIE process (VVOB- education for development et al., 2023). These four phases 

are “Analyse and Identify”, “Design and Develop”, “Implement” and “Evaluate”. These phases are 

similar to the five processes identified by Molenda (2003) and represented in Fig. 1 earlier in this 

document.  The following section explains what each phase entails and zooms in on the design and 

development and implementation phases of blended PDs.  

 

The design and development and the implementation phases are key for thinking through combining 

in-person and remote aspects of a professional development trajectory in blended modality. 

Illustrative examples from the Institute for Educational Planning and Administration (IEPA) in Ghana, 

Kenya Education Management Institute (KEMI) in Kenya, and the University of Rwanda- College of 

Education (UR-CE) in Rwanda are presented in short case studies to illustrate best cases, insights, and 

challenges in each of the selected ADDIE phases. We specifically draw lessons of developing and 

delivering blended school leadership PDs from the school leadership country mapping exercises that 

were conducted in Ghana, Kenya, and Rwanda. From the mapping exercise, best practices and gaps 

in school leadership were identified.  

Phase One: Analysing the context and identifying the PD needs and expected 

outcomes 

The ‘Analyse and Identify phase” is the foundation of any blended PD process. The purpose of this 

stage is to get a clear understanding of the context, the participants, and their learning needs. In this 

phase, the following steps should be followed:  know your target group, analyse the context, and 

identify learning outcomes. These processes enable the provider to determine the competencies 
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required from participants and facilitators, factors that may hinder or enable an effective blended PD 

trajectory, explore the factors that can motivate participants and facilitators, and decide on the 

explicit learner experiences required to generate meaningful development and growth of the 

participants. Furthermore, through this process, the PD provider can determine if the PD is a priority 

for the government, other PDs already in place, available resources, laws, policies, standards, and 

strategies that can aid the effective design and implementation of PDs. The case of the Institute for 

Educational Planning and Administration (IEPA) in Ghana presented in Box 1 below demonstrates 

how the institution effectively undertakes the “analyse and identify” phase of ADDIE when setting up 

a blended PD initiative. 

Box 1 

The Institute for Educational Planning and Administration (IEPA) was established through a joint 

agreement between the Government of Ghana and UNESCO/UNDP. Its initial mandate was to 

enhance capacity in educational planning and administration for both experts and non-experts, as 

well as to provide research to inform educational policy formulation and implementation. The 

professional development programmes offered by IEPA were developed based on 

recommendations from the government and needs assessments conducted by IEPA, which 

allowed for a tailored approach to identify and address gaps in the education sector. 

IEPA has professional development programmes for school leaders, educational planners, and 

administrators. To determine the form and shape of the professional development programmes, 

the Institute conducted a national participatory assessment that involved focus group discussions 

with school leaders, teachers, and government education agencies such as the Ghana Education 

Services (GES), the National Council for Curriculum and Assessment (NaCCA), the National Schools 

Inspectorate Authority (NaSIA). This study recommended various methods for delivering blended 

professional development offerings to the targeted groups in the form of workshops, conferences, 

short courses, and seminars to provide a frame within which the knowledge, skills, and attitudes 

acquired by educational leaders are reinforced through the integration of theoretical knowledge 

and artistry.  

The study also showed that these PDs would focus on improving the skills of practitioners in 

addressing problems of practice through a blended mode of delivery. These programmes would 
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also aim to enhance participants' skills and efficiency in their roles. As a result, all programmes 

have now been developed and are delivered in ways that enable participants to develop 

competencies relevant to their specific needs, as the programmes could be both demand and 

supply driven. It was also established that effective delivery of PDs could be hindered by factors 

such as mismatched participant needs, perceived imposition, lack of timely information, and 

conflicts with work schedules. Conversely, motivation arises when training objectives align with 

participant needs, such as fulfilling requirements for career advancement or licensure renewal. 

Therefore, all IEPA programmes have been designed in a way that addresses the PD participants 

practical needs and experiences, and the same time align with government priorities in the 

broader educational landscape, for example, strengthening leadership for the development and 

delivery of early childhood education (ECE). 

 

Phase Two: Designing and developing the blended PD trajectories. 

During this phase of formulating a PD trajectory, the provider must do the following: define the PD 

trajectory, decide on the learning types and methods, decide on PD modalities, and select supporting 

technologies and design activities as shown in Figure 2 below. This phase is important because it sets 

the foundation for achieving an optimal interaction between in-person and remote learning with 

bridging activities.  

Figure 2: Overview of the design and development process of blended PD. 
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When the above steps are properly designed and developed, there will be coherence, variation and 

all learning outcomes will be addressed. Box 2 below provides a reflection of the process of designing 

and developing the blended diploma and certificate PD trajectory for school leaders in Rwanda. 

Box 2 

Rwanda embraced online learning in response to COVID-19, transforming in-person professional 

development programmes into a blended approach. The University of Rwanda – College of 

Education, Rwanda Basic Education Board, and VVOB redesigned two accredited PD courses on 

Effective School Leadership and Educational Mentorship and Coaching.  
 

The blended model is based on the flipped classroom approach and combines interactive online 

self-study courses with practice-based in-person sessions. This shift to blended learning maximises 

the benefits of both modes, creating a scaffolded learning experience for participants. The 

redesigned approach also aims at cost-effectiveness, aligning with Rwanda's Ministry of 

Education's digital transformation agenda.  
 

For the online component, a Moodle platform was selected as the technology to host and design 

the online courses, as this is the main platform used by the government and can be accessed both 

on a desktop or a mobile phone (through the Moodle app). The following principles were used to 

design engaging online courses: the online learning experience had to be motivating, authentic, 

active, accessible, memorable, and social. These quality statements informed the design process 

guiding further technology choices such as the use of forum discussions, interactive learning 

objects, and the development of captions and transcripts for all interactives, graphics, and videos. 

For the in-person sessions, facilitation plans were developed which unpack activating exercises 

school leaders can undertake to practice with their peers what they learnt in the online course. 

Bridging activities connect the online component with the in-person sessions by introducing short 

exercises which school leaders have to try out in their own school and which they further discuss 

with their peers during the in-person session to deepen their learning. 

 

Phase Three: Implementing the chosen PD trajectory. 

The implementation phase starts when the design team has finalised the design and development of 

the PD trajectory and is ready to pilot and implement it. The preparation of facilitators and 



Development and delivery of blended school leadership professional development (PDs) in Africa: A 
practice brief 

 
 16 

 
 

participants and the organisation of the learning environment is also crucial at this stage. It is also 

recommended to do a dry run and run a pilot before a full-fledged operation. Box 3 below highlights 

the key implementation success factors for a school leadership PD in Kenya.  

Box 3 

The INCREASE (Implementing National Curriculum Reforms through App-based Learning for school 

leaders in Secondary Education) programme has been implemented successfully in Kenya. In this 

project VVOB is partnering with and working through the Kenyan Ministry of Education and the 

Kenya Education Management Institute (KEMI) to strengthen their technical capacities to develop 

and implement a blended learning capacity development trajectory – involving in-person and 

online training – for school leaders. Key success factors in the implementation included: 

1. Preparation: 

• Facilitator Training: Facilitators were trained to manage three key components: 

moderating self-paced online learning, leading in-person sessions, and conducting live 

online sessions. They were prepared to foster engagement, encourage collaboration, and 

handle technical aspects like managing breakout rooms and providing feedback. 

• ICT Support Preparation: ICT teams were essential for the programme's online 

components. They managed the Learning Management System (LMS), provided technical 

support for tools like Zoom, and organized mock sessions to familiarize participants with 

online tools. Standard Operating Procedures (SOPs) were also created to ensure consistent 

online session delivery. 

2. Onboarding Process: 

• Participant Onboarding: Participants were provided with Information, Education, and 

Communication (IEC) materials to guide them through the technical aspects of the course. 

They received training on LMS navigation, course progression, and assessment criteria. 

Clear instructions helped participants understand deadlines, assessments, and 

certification requirements. 

3. Learning Environment Organization: 

• Blended Learning Design: The learning environment was designed to integrate both in-

person and online modalities. WhatsApp groups were used for communication, fostering 

community, and sharing resources. Additionally, online platforms provided spaces for 
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learners to collaborate and access essential learning materials, ensuring an engaging 

experience across all stages. 

The INCREASE programme successfully empowered school leaders through a blended learning 

approach, with strong facilitator preparation, effective participant onboarding, and well-organized, 

supportive learning environments. 

 

Phase Four: Evaluating the blended PD trajectory. 

The analysis, design, development, and implementation of blended PD trajectories require significant 

time and resources. It is therefore crucial to monitor and evaluate the relevance, effectiveness, 

impact and sustainability of the PD solution or intervention that is being or was implemented 

(Haelermans et al., 2022). The results of the monitoring and evaluation exercises will help the PD 

provider to determine whether the results and outcomes of the PD warrant further investment to 

continue, scale or expand, or whether it is advisable to discontinue efforts and try a new approach. 

At this point, it is also possible to establish if the intervention addressed other cross-cutting issues of 

gender, equity, social inclusion, and other relevant considerations such as localisation and 

contextualisation of school leadership, including the decolonisation and Africanisation efforts. As 

highlighted earlier, failure to address these issues can negatively impact the blended PD programmes 

and ultimately make them ineffective. 

Box 4 below provides an example of how the University of Rwanda- College of Education (UR-CE) and 

the Rwanda Basic Education Board (REB) make use of monitoring and evaluation data to generate 

lessons that have now led to sustainability conversations that are crucial for project 

institutionalisation and scaling. 

Box 4 

The implementation of the PD programme for school leaders (diploma and certificate courses) in 

Rwanda involves REB for PD oversight and UR-CE for training facilitation. Their collaboration aims 

to provide technical support to enhance the school leaders’ capacity, and most importantly to 

ensure the quality and sustainability of the PDs. These agencies are engaged in PD evaluation 
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exercises through a series of activities such as the development of M&E tools, collection of data, 

analysing, and using evaluation data for PD improvement. 

To support REB and UR-CE with these evaluation tasks, a digital data ecosystem was developed, 

built on the framework developed by Kirkpatrick & Kirkpatrick (2015), which states that an 

evaluation of a training programme (e.g., PD programme) should focus on four levels: 

- Level 1 - Reaction: the degree to which school leaders react favourably to the PD. 

- Level 2 - Learning: understanding whether the PD has increased the knowledge and 

competences of school leaders. 

- Level 3 - Behaviour: the degree to which school leaders apply what they have learnt. 

- Level 4 - Results: impact of the CPD on the overall (school) environment. 

 

In addition to these four levels, an extra level has been added: Level 0 - Participation. This level 

studies the level of participation in the blended PD programme. 

 

An example of how evaluation findings drive PD improvements is the variation observed in the 

index scores on Level 3 (Behaviour) and Level 4 (Results) across different participant groups. As 

trainers are linked to specific groups during the delivery of the PD programme, it was decided to 

strengthen the fidelity of implementation of the PD programme across groups by enhancing 

trainers’ capacity to facilitate the blended PD programme and by rotating trainers over the various 

groups after each module of the PD programme, ensuring a more uniform delivery of the PD 

programme. 

 

 

Conclusion  
This practice brief provides a short and concise guide for government and their agencies to develop 

and deliver relevant, efficient, effective, impactful, and sustainable school leadership professional 

development at both country and regional levels. The brief strongly recommends government 

ministries and their agencies responsible for school leadership development to adopt the ADDIE 

framework in their quest to design, develop, implement, monitor, evaluate, and scale school 
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leadership PDs. Examples from Ghana, Kenya and Rwanda were used to demonstrate how the ADDIE 

model has been applied to create and deliver impactful blended PDs for school leaders in these 

countries. The lessons can be adopted by other African countries that wish to strengthen their school 

leadership development systems in a cost-effective, learner-centric, and sustainable manner. 
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